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PREDHOVOR

Co je testovanie? Podla McNamaru (2000, s. 3) ,,testovanie je uni-
verzalna ¢rta socidlneho zivota® Pocas historie boli ludia vystaveni
testovaniu, aby dokazali svoje schopnosti alebo aby preukazali svoju
identitu. Co plati pre testovanie vo vieobecnosti, plati tieZ pre testova-
nie v cudzom jazyku. Je mnoho dévodov na rozvijanie kritického po-
chopenia principov jazykového testovania. Je zrejmé, Ze to potrebuju
hlavne ti, ktori su experti v danej oblasti a pracuji v nej, ale aj mnoho
dalsich, ktori prichadzaji do kontaktu s cudzim jazykom a z roznych
pricin chci mat o testovani informdcie:

1. jazykové testy zohravaju vyznamnu tlohu v Zivote mnohych ludi,
st vstupnou branou v dolezitych momentoch Zivota, pocas vzdela-
vania, v zamestnani atd.

2. st to ucitelia cudzich jazykov, ktori potrebuji mat vedomosti o tes-
tovani kvoli spravnemu umiestneniu ziakov do skupin, na zistenie
progresu u Studentov a spétnej vézby.

Didakticky test je pre ucitela spojencom aj vyzvou. Je to uzito¢ny na-
stroj. Dobre informuje a jeho vysledky nesu pecat objektivnej spravod-
livosti. Ak je ucitel aj jeho tvorcom, nuti ho svojou podstatou odkryt
v doverne znamom ucive netu$ené vnutorné suvislosti.

Pretoze test je nezavisly od Ziaka i ucitela, jeden aj druhy sa ho ne-
raz obavaju. Vo svojej priamociarosti ignoruje ostatné ludské stvislosti
obidvoch ucastnikov pedagogickej interakcie a odzrkadluje iba jej bez-
prostredny vysledok. Ucitel, ktorému zalezi na kvalite svojej prace, by
mal testy pouzivat a mal by si ich vediet aj zostavit a overit. Je to ne-
lahk4, zdlhava praca, ktora vyzaduje velky zdujem, nadsenie a doklad-
nu teoreticku pripravu, ale aj zru¢nost tvorit testové ulohy. Tento vklad
sa vSak vrati, a to nielen v lepSom poznani vysledkov prace ziaka, ale
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aj v hibsom pochopeni podstaty vyucovacej ¢innosti a jej obsahu. Usi-
lie ucitelov vytvorit si vlastné testy nie je v rozpore s existenciou Stan-
dardizovanych didaktickych testov s celostatnou platnostou ani v roz-
pore s testami, ktoré st sicastou metodickych priruciek k jednotlivym
ucebniciam anglického jazyka. Jednak preto, Ze sa tieto druhy testov
mozu v $kole doplnat, ale predovsetkym z toho dévodu, ze $tandar-
dizované testy a testy, ktoré su sucastou metodickych priruciek, mozu
pokryt len ¢ast potrieb v procese vyucby anglického jazyka zakladnych
a strednych $kol. Vlastné testy mozno navyse zamerat podla potreby
na presne vymedzené Casti uciva, tematické celky a podobne. Osobit-
ny vyznam nadobuda tato skuto¢nost v suvislosti so zmenami vo vzde-
lavacej sustave a s modernizaciou pedagogického myslenia, ¢o uvolnu-
je ucitelovi priestor na tvorivost a nevyhnutne ho bude viest k vicsej
diferenciacii v obsahu a spdsoboch realizacie vychovno-vzdelavacieho
procesu. Pretoze v teste, ktory vypracoval iny autor, nemozno robit ni-
jaké zasahy a upravy, vlastny test umozni detailnejsie vystihnut $peci-
fické stranky oducenej latky.



UVOD

Tento material je urceny ucitelom anglického jazyka na zaklad-
nych a strednych $kolach, ktori chct poznat zdkladné vychodiska
a principy tvorenia didaktického testu. Cielom tejto prace je poskytnut
ucitelom material, ktory bude zakladom na tvorbu didaktickych testov
v anglickom jazyku.

Prirucka obsahuje teoreticku a prakticku cast. V teoretickej cas-
ti sme sa snazili podat jednoduchou a zrozumitelnou formou zakla-
dy nevyhnutnej tedrie. V prirucke uvadzame klasifikaciu didaktickych
testov, vysvetlujeme vlastnosti didaktickych testov, objasiujeme Speci-
fikdcie testov a postup pripravy testu. Dalej sa venujeme receptivnym
recovym zrucnostiam: Citaniu s porozumenim a poctvaniu s porozu-
menim, a to z dvoch hlavnych dévodov:

1. zru¢nost ¢itania s porozumenim a poctvania s porozumenim
sposobuje ziakom nemalé problémy,

2. testy, ktoré su sucastou ucebnic anglického jazyka, st zamera-
né hlavne na gramatiku a slovnud zasobu a obsahuju velmi malo uloh
na testovanie citania a poctiivania s porozumenim.

V teoretickej ¢asti vymedzujeme zakladné pojmy, uvadzame funk-
cie (¢iastkové zrucnosti), na ktoré sa treba sustredit pri testovani recep-
tivnych zrucénosti, typy textov, typy testovych uloh. Vysvetlujeme na-
roc¢nost textov, narocnost jednotlivych typov tloh, rozdiely medzi ¢i-
tanim a pocuvanim.

V praktickej casti uvadzame priklady roznych typov testovych
uloh zameranych na rdézne funkcie z receptivnych recovych zruc¢nosti
¢itania s porozumenim a pocuvania s porozumenim. V tejto priruc-
ke sa nevenujeme analyze a interpretacii vysledkov testu, nakolko tato
problematika uz bola opisana v metodickom materiali Skusanie, testo-
vanie a hodnotenie v edukacnom procese od autoriek PhDr. R. Rafajlo-

vicovej, PhD. a Mgr. M. Stulrajterovej (Bratilava, 2002).



1 TEORETICKA CAST

1.1 DIDAKTICKY TEST V PEDAGOGICKE] PRAXI
1.1.1 Klasifikdcia didaktickych testov

V odbornej literature je niekolko triedeni didaktickych testov, takze
ich mozeme klasifikovat z roznych hladisk. G. Rétling (2000, s. 8-11)
ich deli takto:

1. Podla dokonalosti pripravy didaktickych testov a ich vybavenia

« Standardizované - overuju sa na velkej vzorke Ziakov, obsahuju
testové Standardy umoznujice vyjadrit vykon testovaného Zia-
ka vo vztahu k celej populdcii ziakov,

« nestandardizované - ucitelia ich pripravuju sami, ak sa podro-
bia analyze a na jej zaklade sa upravia, zvysi sa ich reliabilita;

2. Podla charakteru ¢innosti testovanych ziakov

o kognitivne - zistuji vedomosti a intelektové zru¢nosti,
o psychomotorické - zistuju psychomotorické zruc¢nosti;

3. Podla ¢asového zaradenia do vyucovacieho procesu

o vstupné - zistuju vedomosti a zrucnosti ziakov, ktoré st pred-
pokladom na uspe$né studium v urcitom odbore,

o priebezné - zadavaju sa v priebehu vyucovacieho procesu, ich
obsahom je zvycajne mensia Cast uciva,

o vystupné - zadavaju sa na konci klasifika¢ného obdobia, ich
obsahom je polrocné, resp. celoro¢né ucivo;

4. Podla miery objektivnosti hodnotenia

» objektivne skdrovatelné — obsahuju ulohy, ktorych spravnost
rieSenia mozno jednoznacne posudit, moze ich opravovat aj
neodbornik, ak ma klu¢ k hodnoteniu,



subjektivne skoérovatelné — obsahuja ulohy, pri ktorych na po-
sudenie spravnosti ich riesenia je potrebny usudok opravujicej
osoby, musi ich opravovat odbornik;

5. Podla porovnavania a interpretacie tloh v didaktickom teste

rozliSujice - vyjadruju vykon Ziaka v porovnani so spoluziak-
mi,
overujuce - vyjadruju vykon ziaka v mnozstve osvojeného uci-
va;

6. Podla kons$truk¢ného hladiska. Je to jedno z najpouzivanejsich

triedeni. Podla M. Lapitku (1996, s. 26-27) test mozeme konstru-
ovat dvojakym sposobom:

jednak prostrednictvom ndhodného vyberu testovych poloziek,
takyto test sa vold homogénny. Pri jeho tvorbe sa postupuje tak,
ze sa cela ucebna latka najprv spracuje na subor jednoduchych,
povinne rovnocennych faktografickych otazok alebo tuloh, aby
sa zarucilo, Ze su tieto indikatory z hladiska obsahu a naro¢nos-
ti rovnocenné a navzajom zamenitelné. To je totiZ nevyhnut-
na podmienka, aby test bol skuto¢ne homogénny, aby sa jeho
polozky mohli nahodne vyberat. Pedagogicka pouzitelnost ta-
kychto testov je velmi obmedzena. Homogénne testy sa pouzi-
vaju ako forma prijimacej skusky, v ktorej poslucha¢ dosiahne
alebo nedosiahne predpisany pocet bodov, aby mohol byt prija-
ty do $koly alebo aby mohol postupit do vyssieho roc¢nika.

jednak metddou logického vyberu uciva, ked sa vedome usilu-
jeme dodrzat v obsahu testu struktiru ucebnej latky. Takyto typ
testu je homomorfny. Test, ktory vznikol zamernym reprezen-
tativhym vyberom prvkov z obsahu nejakého tematického cel-
ku, zachovava zékladné Struktirne vztahy medzi prvkami a ich
vyznamovu hierarchiu. Ich vyber preto nemoéze byt nahodny
a moznost variantov je velmi obmedzena. Vic¢sina didaktickych
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testov, ktoré sa pouzivaju v skolach, st testy tohto typu a vo ve-

domi verejnosti sa pojmy didakticky test a homomorfny test

zvacsa prekryvaju.
Tato klasifikacia nie je Gplnd, existuju aj iné klasifikacie. Jednou
z nich je klasifikacia podla A. Hughesa (1989, s. 9-20). A. Hughes
deli testy podla zdmeru, kvoli ktorému sa realizuju. Sa rozdiely
medzi priamym a nepriamym testovanim, medzi integrujucim
testovanim a testovanim obtiaznosti, medzi testovanim absolut-
neho a relativneho vykonu, medzi objektivnym a subjektivnym
testovanim.

Podla ucelu testovania A. Hughes (1989, s. 9-20) deli testy na 4
zakladné typy: testy vykonu, zru¢nosti (proficiency tests), suhrnné

(achievement tests), diagnostické (diagnostic tests), testy zarade-
nia, umiestnenia (placement tests)

testy vykonu, zru¢nosti (proficiency tests). Tymito testami sa
zistuje sposobilost na urcité odborné ¢innosti alebo napr. cel-
kova troven ovladania jazyka bez ohladu na kurz, sylaby a pod.
Termin ,,kvalifikovany® (proficient) znamena dostatocne ovla-
dat jazyk na urcity acel, napr. ¢i respondent bude schopny $tu-
dovat na britskej univerzite, alebo ¢i respondent dosiahol urcity
$tandard jazykovych zruc¢nosti (First Certificate Examination).
suhrnné testy (achievement tests) priamo suvisia s jazykovym
kurzom, cielom sthrnnych testov je zistit tispesnost individu-
alnych $tudentov, skupiny $tudentov alebo samotnych kurzov.
Su dva typy tychto testov: 1. zavere¢né testy (final tests) a 2.

priebezné testy (progress tests). Zaverecné testy sa vyuzivaju na

konci kurzu, ro¢nika alebo $tudia. Zvycajne st zadavané cen-
tralne (napr. ministerstvom $kolstva, vzdelavacimi instituciami
a pod.). Obsah zaverecnych testov by mal byt priamo zaloZeny
na $tudijnom programe alebo ucebniciach. Nevyhodou je, ze



ak je $tudijny program zle zostaveny alebo ucebnice su zle vy-
brané, vysledky testu mozu byt zavadzajtce. Alternativny pri-
stup je, ked sa obsah testu opiera priamo o ciele kurzu. To ma
mnozstvo vyhod: a) prinuti to tvorcov sylab, aby boli otvoreni
ciefom kurzu, b) absolvovanie testu ukaze, do akej miery Stu-
denti dosiahli stanovené ciele. To nuti tych, ktori st zodpoved-
ni za sylaby a vyber ucebnic a materidlov, aby sa ubezpecili, ze
su v sulade s cielmi kurzu. A. Hughes (1989, s. 11) preferuje
testy zalozené na cieloch kurzu, nakolko takéto testy poskytuju
presnejsie informacie o vykonoch skupiny alebo jednotlivcov
a pravdepodobne budi mat blahodarny vplyv na ucenie. Sa-
mozrejme, ak ciele su nerealistické, potom testy preukazu ich
zlyhanie. Tvorcovia testov musia vytvarat také vykonové testy,
ktoré odrazaju ciele konkrétneho kurzu. Priebezné testy (prog-
ress tests) st uréené na meranie pokroku, ktory $tudenti urobili.
Tieto testy by tieZ mali vychadzat z cielov kurzu. Podla Hughe-
sa (1989, s. 12) je najlepsie vytvorit sériu dobre definovanych
(presne vymedzenych) kratkodobych cielov.

diagnostické testy (diagnostic tests) sa vyuzivaju na urcenie
silnych a slabych stranok ziakov. Primarne su zamerané na
zistenie, aka dalsia vyucba je potrebnd. Na trovni vseobec-
nych jazykovych zruc¢nosti je to primerane priamociare. Mo-
zeme byt napr. sebaisti pri vytvarani testov, ktoré nam ukazu,
ze Student ma napriklad slaby pisomny prejav, je dobry v ¢itani
s porozumenim. Ale nie je také lahké ziskat detailnt analyzu
$tudentovho ovladania gramatickych $truktar, napr. zvladnu-
tie predpritomného ¢asu a minulého c¢asu. Na to potrebujeme
mnozstvo prikladov, ked student vybera z dvoch struktur v roz-
nych kontextoch.Takyto test bude ale neprakticky, ¢o sa tyka
rozsahu. Preto je len velmi malo testov urcenych vyhradne na
diagnostické ucely.
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testy zaradenia, umiestnenia (placement tests). Tieto testy
maju za dlohu poskytnut informdcie, ktoré pomé6zu umiestnit
$tudentov do skupin podla urovni. Neexistuje univerzalny test
z anglického jazyka, ktory sa hodi pre kazdu instituciu. Testy
zaradenia, ktoré st najuspesnejsie, su tie, ktoré su skonstruova-
né pre urcitu situaciu, teda pre kazdy kurz, resp. rocnik zvlast.

8. Priame verzus nepriame testovanie

priame testovanie je také, ktoré vyzaduje od kandidata precizne
vykonanie zrucnosti, ktort chceme odmerat. Ak chceme ve-
diet, ako kandidati vedia pisat kompozicie, ddme im pisat kom-
pozicie. Ulohy a texty pouzité v teste by mali byt, ak je to moz-
né, autentické. Priame testovanie sa [ahsie zrealizuje, ak hodla
zmerat produktivne jazykové zrucnosti: rozpravanie a pisanie
(tvorenie kompozicii). Av$ak pri ¢itani a poc¢ivani je potrebné
dat kandidatom nielen ¢itat a pocuvat, ale tiez demonstrovat, ze
to urobili uspesne. Ti, ktori testy vytvaraji, musia pouzit také
metody, aby ziskali presné dokazy, informadcie.

nepriame testovanie sa pokusa zmerat schopnosti, ktoré su za-
kladom pre zruc¢nosti, o ktoré sa zaujimame. Napriklad tato
metdda nepriamo meria schopnost tvorit kompozicie. At first
the old woman seemed unwilling to accept anything that was
offered her by my friend and 1. Kandidat ma urdit, ktoré z pod-
¢iarknutych slov st nespravne alebo nevhodné v $tandardne;j
anglictine. Iny priklad nepriameho testovania je napriklad
metdda testovania vyslovnosti pomocou papiera a ceruzy, kde
kandidat musi urcit dvojice slov, ktoré sa rymuju.

9. Oddelené verzus integrujice testovanie

12

oddelené testovanie sa vztahuje na testovanie iba jedného prv-
ku, uloha po tlohe. Mo6ze to zahfnat napriklad sériu uloh, z kto-
rych kazda testuje urcitd gramaticka $truktaru.



+ integrujuce testovanie, naopak, vyzaduje od kandidata kombi-
naciu mnozstva jazykovych elementov v skompletizovani ulo-
hy. Napriklad pisanie kompozicie, robenie poznamok pocas
pocuvania prednasky alebo skompletizovania cloze testu.

10. Objektivne verzus subjektivne testovanie

Rozdiel je tu iba medzi metédami bodovania a ni¢im inym.
Ak pri bodovani nie je potrebny usudok, je to objektivne testova-
nie, napr. test s volitelnymi odpovedami (multiple choice test). Ak
je potrebny usudok (napr. pri kompozicii), hovorime o subjektiv-
nom testovani.

1.1.2  Vlastnosti didaktickych testov

Test je pomerne zloZity celok, vznikd ndro¢nou analyzou a syntézou di-
daktickych systémov, a preto aj jeho celkova hodnota sa da vyjadrit len
ako viacrozmerny ukazovatel. Test ma totiZ viacero navzajom zlozito
pospajanych vlastnosti, ktoré musime poznat. V tedrii testov sa udava
pomerne velky pocet testovych charakteristik.
V tejto praci budeme hovorit o piatich charakteristikach testov:

1. validita,

2. reliabilita,

3. objektivnost,
4. praktickost,
5

prospesnost spatného vplyvu na proces ucenia.

Validita

J. Muzi¢ (1971) tvrdi, ze test je validny do takej miery, do akej zodpo-
veda prave tomu, ¢o sa nim chce merat. V zhode s A. Hughesom test
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je validny, ak meria to, ¢co mame v imysle merat (1989, s. 22). Zda sa
to celkom jednoduché. Ak sa vsak na to blizsie pozrieme, chapanie
validity odkryva mnozstvo aspektov a kazdy z nich si zasluhuje nasu
pozornost.

Validita (platnost, vhodnost) merania je vlastne miera obsahovej
spravnosti informacie, ktort nastroj o meranom znaku poda. Vacsina
odbornikov charakterizuje validitu ako pravdepodobnost zhody medzi
vysledkami testu a tym, ¢o chceme testom zistit. Ten, kto test zostavuje,
musi vediet, ¢o chce danym testom merat, aké vedomosti a schopnos-
ti, t. j. ktoré kompetencie. Cielové kompetencie st jasne definované
napr. pri zistovani schopnosti ¢itania s porozumenim v anglickom ja-
zyku - kandidat dokaze v texte najst pozadované informaécie, odhad-
ne vyznam neznameho slova, vie odpovedat na otazky vychadzajtce
z textu atd. V roznych literatirach sa uvadza vela réznych druhov vali-
dity. Nejde vsak o terminologickd nejednotnost autorov. Pri zistovani
validity totiz mozeme vychadzat z viacerych dost odlidnych stanovisk.

Obsahova validita (content validity)

»lest ma obsahovu validitu, ak jeho obsah predstavuje reprezentativnu
vzorku jazykovych zruc¢nosti, Struktur atd., ktorymi sa mieni zaoberat®
(Hughes, 1989, s. 22). Je samozrejmé, Ze gramaticky test musi pozosta-
vat z uloh, ktoré testuju vedomosti z gramatiky, ale to samotné nam
nezarucuje obsahovu validitu. Test bude mat obsahovu validitu iba
vtedy, ak obsahuje spravnu vzorku prislusnych struktur. Tato vzorka
zavisi od toho, aky je ucel testu. To znamend, ze testové tlohy su po-
rovnavané s kompetenciami, ktoré ma test merat. Tieto kompetencie
by mali byt obsiahnuté v osnovach a cielovych standardoch. Napriklad
test, ktorého obsahom su len gramatické alohy, moze byt validnym tes-
tom schopnosti pouzitia gramatickych vedomosti, nie v§ak validnym
testom schopnosti pouzitia gramatickych vedomosti v komunikacii.
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Kritériova validita (criterion-related validity)

Kritériova validita posudzuje vztah medzi vysledkami testu s nejakym
nezavislym a vysoko spolahlivym ohodnotenim schopnosti studenta.
St dva druhy kritériovej validity: subezna validita (concurrent validi-
ty) a prediktivna validita (predictive validity). Sibezna validita sa za-
obera vztahom medzi tym, ¢o sa meria testom (zvycajne je to novo-
vytvoreny test) a inym existujucim kritériom, ktorym moze byt napr.
Standardizovany test a ktory meria rovnaké kompetencie. Vysledky by
sa mali zhodovat, resp. pozitivne korelovat. Predpoklada sa, ze obi-
dva testy st administrované priblizne v rovnakom case. Prediktivna
validita meria, ako dobre test predpoveda vykon na zaklade externé-
ho kritéria. Ide o schopnost testu predpovedat mieru uspesnosti ziaka
v dal$om $tudiu. V pedagogickej oblasti je jej vyznam zrejmy najma pri
zaverecnej alebo prijimacej skuske. Ak je ziak spesny v pisomnej Casti
maturitnej skusky z anglického jazyka, mal by byt rovnako tuspesny aj
na prijimacich skuskach z anglického jazyka. Hovorime tu o vysokej
prediktivnej validite.

Konstruktova validita (construct validity)

Konstruktova validita udava, nakolko test meria prave tu zru¢nost Zia-
ka, ktort ma merat. Ak napr. zru¢nost ¢itania s porozumenim zahf-
na mnozstvo subzruc¢nosti, ako je napr. schopnost uhadnut vyznam
neznamych slov z kontextu, potom cast testu bude mat konstruktovu
validitu vtedy, ak bude obsahovat tlohy na odhad neznameho slova
z kontextu.

Validita dojmu (face validity)

Validita dojmu je vlastne zvlastnym pripadom obsahovej validity, ide
o posudenie testu ,na prvy pohlad®, a to bud samotnymi tc¢astnikmi
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kurzu, ziakmi alebo $irSou pedagogickou verejnostou. V skole sa mozu
kolegovia tvorcov testu vyjadrit, ¢i sa podla nich testom meria to, ¢o
sa ma merat, aké su nedostatky testu uz na prvy pohlad (blizsie o tom
A. Hughes, 1989, s. 22-28, Dictionary of language testing, 1999, s. 220-
222).

Reliabilita - spolahlivost testu (test reliability)

Rozumie sa nou presnost, s akou sa didaktickym testom meraju vedo-
mosti ziakov. Vysledky testov by mali byt spolahlivé, mali by ¢o naj-
presnejsie zobrazit uroven overovanych kompetencii. To znamena, Ze
ak by ti isti respondenti pisali ten isty test dvakrat po sebe, vysledky
by mali byt podobné. Casovy odstup musi byt primerany, aby nedo-
$lo k vyraznému zabudaniu uciva, ale zaroven dostato¢ne dlhy, aby si
kandidati nemohli zapamaitat odpovede mechanicky. Rozdiely vo vy-
konoch moézu byt spdsobené nahodnymi faktormi, ako su zla nalada,
unava a pod. Reliabilita testu je vyjadrena koeficientom, ktorého ideal-
na hodnota je 1. Dnes uz existuju rozne Statistické programy, ktoré po
zadani dat vypocitaju vsetky potrebné ukazovatele testu (A. Hughes,
s. 29-33, Dictionary of language testing, 1999, s. 168-169).

Objektivita testu (objective test)

Objektivny test je taky, v ktorom su vsetky ulohy objektivne hodno-
tené. V objektivnom teste su jasne $pecifikované spravne odpovede,
od hodnotiacich sa nevyzaduje usudok. S objektivitou testu st spajané
urcité testovacie techniky a typy uloh, napr. tlohy s volitelnym vybe-
rom odpovede (multiple choice), typy uloh na dopliianie textu, v kto-
rom su vynechané celé slova - cloze test (porovnaj: A. Hughes, 1989,
s. 19, Dictionary of language testing, 1999, s. 132-133).
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Praktickost testu (practicality)

Administracia testu by mala byt ¢o najefektivnejsia, nemala by byt na-
ro¢nd na Cas a financovanie. Tento termin zahfna dlzku testu, jedno-
duchost bodovania, ¢as potrebny na administrovanie (jednotlivci, malé
skupiny, vacsie skupiny), dostupnost vhodnej miestnosti a potrebného
vybavenia (Dictionary of language testing, 1999, s. 148).

Prospesnost spiatného vplyvu na proces ucenia (beneficial backwash/
washback)

Je to vplyv testovania na vyucovanie, ktory moze byt pozitivny alebo
negativny. K negativnemu vplyvu dojde vtedy, ked ulohy v teste su za-
starané a nekoreSponduju s u¢ebnym planom. Ak napr. zru¢nost pi-
sania sa testuje iba na tlohach s volitelnymi odpovedami (multiple
choice), potom je pravdepodobnost, ze ucitelia budu precvicovat ta-
kéto typy tloh namiesto toho, aby precvic¢ovali samotnu zruc¢nost pi-
sania. Pozitivny vplyv ma taky test, ktory povzbudi ucitelov k dobrym
u¢ebnym metédam a formam. Napr. pouzitie interview na zaverec-
nych skaskach moéze povzbudit ucitelov k precvi¢ovaniu konverzacie
so ziakmi (porovnaj: A. Hughes, 1989, s. 19, Dictionary of language
testing, 1999, s. 225).

1.1.3  Specifikdcie testu

Prvym krokom k vytvoreniu kvalitného testu je vypracovanie siboru
$pecifikacii. Je to dokument, ktory obsahuje vsetky nalezité charakte-
ristiky testu, z ktorych sa vychadza pri tvorbe testu. Kym prvym audi-
tériom pre Specifikacie testu st jeho tvorcovia, $pecifikacie su urcené
tiez hodnotiacim, tym, ktori pripravuji respondentov, ale aj samotnym
respondentom. Specifikacie by mali obsahovat nasledujtce informacie.
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J. C. Alderson uvadza nasledujtuce body (2000, s. 169):

18

Typ testu, t. j. ¢i ide o test vykonovy alebo zaverecny, rozlidujuci
alebo overujuci atd.

Komu je test urc¢eny. To znamend, aki respondenti budu test vyko-
navat.

Uroven testu. To znamena, akd je predpokladané troveii kompe-
tencii respondentov.

Konstrukt (teoreticky ramec testu).

Opis vhodnej jazykovej ucebnice.

Pocet Casti.

Casovy limit pre kazdu cast.

Bodovanie pre kazdu cast, t. j. aka vahu (kolko bodov) ma kazda
Cast.

Cielova jazykova situdcia (napr. obchodnd angli¢tina, anglictina
pre turizmus atd.).

Typy textov. Pre test pisania (writing) to moze byt napr. list, for-
muldr, esej atd. Pre test ¢itania napriklad dialég, monolog, letaky,
instrukcie atd.

Dizka textov.

Jazykova zrucnost, ktora bude testovana. Poc¢tivanie, ¢itanie, pisa-
nie alebo rozpravanie.

Jazykové prvky, ktoré budu testované, napriklad gramatika.
Testovacie tlohy.

Testovacie metddy.

Zadanie ulohy.

Kritéria hodnotenia.

Opis typického vykonu na kazdej arovni.

Opis toho, ¢o respondenti na kazdej urovni maju vediet v praxi.
Priklady vykonov respondentov v ulohach.



1.1.4  Postup pripravy testu

Test by mal byt zostaveny skupinou odbornikov, napr. ucitelov, meto-

dikov atd’, ktori sa zaoberaju skisanim. Pre potreby triedy (napr. prog-

ress test) si ucitelia pripravuju testy sami. J. C. Alderson (2000, s. 168)

uvadza tento postup pri tvorbe testu:

Urcenie zameru testovania.

Vytvorenie $pecifikacii testu.

Pisanie testovacich tloh a moderacia. Skupinové posudzovanie
jednotlivych testovacich uloh ¢lenmi testovacej skupiny.
Predtestovanie a analyza. Test sa predtestuje na vzorke skupiny,
ktord je ¢o najpodobnejsia tej, ktorej je test urceny.

Vycvik skdsajucich a administratorov. Skdsajuci musia byt
oboznameni so systémom bodovania, zvlast pri zru¢nosti roz-
pravania a pisania.

Monitorovanie spolahlivosti skusajiceho. Je dolezité, aby skore
respondentov nezaviselo od toho, kto test hodnoti.

Stanovenie poctu bodov za jednotlivé ulohy a urcenie poctu
bodov/percent, po dosiahnuti ktorych respondent test uspesne
vykonal.

Postdenie validity. To znamena, Ze sa uistime, Ze test testuje to,
¢o testovat naozaj ma.

Podavanie sprav o teste. Informaécie o vysledkoch testu su dole-
zité pre ucitelov, ktori pripravuju studentov na tento test.
Zdokonalovanie testov.
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1.2  TESTOVANIE RECEPTIVNE] JAZYKOVE] ZRUCNOSTI
- CITANIA S POROZUMENIM

V minulosti panoval nazor, ze vytvorit reliabilné a validné testy na
pisanie a rozpravanie je ovela taz$ie ako na Citanie a pocuvanie. Ale
opak je pravdou. Ked respondenti pisu a rozpravaju, skusajici vidia,
¢o respondenti napisali, a pocuju, ¢o respondenti hovoria, ked vsak
¢itaju a pocuvaju, Casto neexistuje nic, ¢o by sa dalo zmyslami pozo-
rovat. Ulohou zostavovatela testu je pripravit také tlohy na testovanie
¢itania s porozumenim a pocuvania s porozumenim, ktoré vyustia do
takého spravania respondentov, ktoré bude demonstrovat ich Gspe$né
splnenie.

1.2.1 Funkcie

A. Hughes (1989, s. 116-117) uvadza tieto zruc¢nosti pri testovani ¢ita-
nia s porozumenim:

Makrozrucnosti
« vyhladavacie ¢itanie (scanning),
« rychle ¢itanie (skimming),
o urcenie usekov/etap diskusie,

« zistenie prikladov obsiahnutych pri podporovani diskusie.

Mikrozruénosti
o urcenie referencii zamen,

« pouzitie kontextu na odhad vyznamu neznamych slov,

o porozumenie vztahov medzi ¢astami textu rozoznanim indi-
katorov v texte, zvlast pre uvod, rozvijanie a zdver myslienok.

20



Gramatické a lexikalne zrucnosti

Napriklad: rozpoznanie vyznamu pritomného priebehového casu
s prislovkami vyjadrujicimi buduci ¢as, poznanie vyznamu urcitych
slov atd.

Funkcie na zakladnej urovni

Napriklad: rozli$enie medzi pismenami ,,m“ a ,,n alebo ,,b“a ,,d“

A. Hughes tvrdi, Ze v pripade kvalifika¢nych testov (proficiency test) sa
vyuzivaju len makrozrucnosti, pretoze ich uspesné zvladnutie nazna-
¢uje ovladanie relevantnych mikrozruc¢nosti.

Taxondmia funkcii podla Cyrila Weira (1998, s. 73) je nasledovna:

A. Rychle a selektivne citanie pre celkové porozumenie
1. Rychle ¢itanie (skimming): ¢itanie pre porozumenie podstaty,
hlavnej myslienky alebo myslienok v texte.
2. Citanie s vyhladdvanim: vyhladanie informacie o vopred urée-
nej téme, ktora sa vztahuje k vopred ur¢enym potrebam.
B. Vyhladavacie ¢itanie (scanning): ¢itanie na vyhladanie Specific-
kych informacii
C. Pozorné ¢itanie pre celkové porozumenie
1. RozliSenie explicitne danych hlavnych myslienok od podpor-
nych detailov.
2. Vyvodenie implicitnych myslienok a informacii: inferencia, de-
dukcia.
3. RozliSenie faktu od nazoru.

D. Pozorné citanie pre porozumenie konkrétnej casti textu
1. Urcenie vyznamu neznamych slov z kontextu.
2. Porozumenie vztahom v ramci vety: porozumenie syntaktickej
Struktury vety alebo suvetia.
3. Porozumenie vztahom medzi vetami alebo v ramci odseku/
medzi odsekmi: lexikalna alebo gramaticka kohézia.
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1.2.2  Typy textov

Na pripravu testu ¢itania s porozumenim mozu ucitelia vyuzit rdzne

typy textov, autentické, poloautentické aj neautentické, napriklad texty

z ucebnic, romanov, ¢asopisov, novin, letakov, telegramy, pohladnice,

listy, dopravné znacky, navody na pouzitie z pribalovych letakov atd.

Takisto mozu byt pouzité rozne typy textov — opis, instrukcie, monolo-

gy, dialdgy, listy, bdsne, ¢asové rozvrhy ¢innosti. Uspesny vyber textov

zavisi od skusenosti jeho tvorcu, isudku a miery snahy tvorcu testu.

Kedze proces tvorby kvalitného testu je naro¢ny, ponukame niekolko

rad na vyber vhodnych textov:

>
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Dodrziavajte $pecifikacie testu a pokuste sa vybrat ¢o najtypic-
kejsiu vzorku.

Vyberajte text vhodnej dlzky. Texty na vyhladavacie ¢itanie mozu
byt dlhsie, detailné ¢itanie moze byt testované aj na velmi krat-
kom texte.

Aby ste respondentom dali viac moznosti, vyberajte texty ¢o naj-
roznorodejsie s roznymi témami.

Na testovanie vyhladavacieho ¢itania vyberajte texty, ktoré obsa-
huji mnoho nesuvisiacich informacii.

Vyberajte také texty, ktoré budu pre respondentov zaujimavé.

Vyhnite sa textom, ktoré obsahuju vSeobecné znalosti respon-
dentov.

Nevyberajte texty, ktoré st prili§ kultirne ladené.

Nepouzivajte texty, ktoré uz respondenti ¢itali alebo im podobné
texty.



1.2.3  Typy testovych tiloh

Kazda uloha v teste predstavuje jednu testovaciu polozku. Kazda po-

lozka mé4 v hodnotiacom kl¢i pridelent bodovi hodnotu. Ulohy mu-

sia byt zamerané na tu funkciu, ktort chceme testovat. Musime urcit

také ulohy, v ktorych respondenti dokazu, ze ¢itali s porozumenim

uspesne. Odbornici na testovanie ¢itania s porozumenim (C. Alder-
son, 2000, s. 202-271, A. Hughes, 1989, s. 59-74) uvadzaju rozne typy
testovych uloh:

Ulohy uzavreté:

a)

b)
<)
d)

ulohy dichotomické, teda ulohy s alternativnou odpovedou (true/
false),

ulohy s volitelnym vyberom odpovede (multiple choice),

ulohy na priradovanie (matching),

ulohy na usporiadanie (ordering).

Ulohy otvorené:

a)
b)

<)

d)

e)

f)

ulohy vyzadujuce stru¢nu odpoved (short answer),

ulohy vyzadujuce od respondenta doplnenie odpovede (open-en-
ded),

tilohy na doplianie textu (gap filling),

cloze test obsahuje typy tiloh na doplhanie textu, v ktorom st vy-
nechané celé slova, napr. kazdé n-té slovo (piate, dsme atd.), ktoré
ma respondent doplnit na zaklade pochopenia kontextu,

uloha typu summary cloze. Ten, kto pripravuje test, napise kratke
zhrnutie obsahu textu, v ktorom vynechd urcité casti a respon-
dent ich ma doplnit na zaklade porozumenia textu.

prenos informacii. Na zaklade precitaného textu respondent vy-
plni tabulku, oznaci trasu na mape alebo oznaci ¢asti obrazka.
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1.2.4  Vyhody a nevyhody niektorych testovych tiloh

Rozne testové tlohy poskytuju meranie roznych aspektov ¢itania. Au-
tori testov musia vzdy robit kompromisy, kedze kazda testova tloha
ma vyhody aj nevyhody.

Ulohy s alternativnou odpovedou (true/false)
Vyhody - lahko sa tvoria a hodnotia.
Nevyhody - vyznacuju sa zna¢nym predpokladom uhadnutia.

Ulohy s volitelnym vyberom odpovede (multiple choice)
Vyhody - vyznacuju sa objektivhym a dokonale spolahlivym hodno-
tenim:
- st vhodné na zistenie podstaty vypovede alebo intenzivne porozu-
menie,
- nevyzaduju pisanie od respondentov,
- moznost vac¢sieho poctu tloh/poloziek.
Nevyhody - tazko sa tvoria:
- vhodné distraktory nie su stale k dispozicii,
- zIé distraktory mozu odvadzat pozornost respondentov,
- mozu dat spravnu odpoved eliminéciou,
- st tazké na pisanie otazok suhrnného typu,
- nacvik na takyto typ tloh moze zlepsit vykon respondentov,
- spatné posobenie moze byt skodlivé — povzbudzuje k hadaniu,
- lahko sa pri nich nasepkava.

Ulohy vyzadujtice stru¢ni odpoved (short answer)

Ulohy vyZzadujtice od respondenta doplnenie odpovede (open-en-
ded tasks)
Vyhody - je mozné testovat vsetky funkcie ¢itania s porozumenim:

- lahko sa tvoria,

- odpoved nie je poskytnuta, musi sa hladat,
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- redukuje moznosti stratégie pri vykonavani skasky.
Nevyhody - potrebné su presné instrukcie s ohladom na bodovanie.

Ulohy na priradovanie (matching), napr. ndzvy priradujeme k odse-
kom
Vyhody - eliminuju problém s distraktormi:
- st vhodné na zistenie podstaty/jadra vypovede,
- je jednoduché ich vytvorit.
Nevyhody - pre (Citatela predstavuju nezvycajny proces.

Ulohy na usporiadanie (ordering), napr. poprehadzované odseky
Vyhody - st vhodné na celkové porozumenie:

- stt vhodné na rozpoznanie ukazovatelov prejavu,

- je lahké ich vytvorit a hodnotit.
Nevyhody - pre (Citatela predstavuju nezvycajny proces.

Ulohy na doplianie textu (gap filling)

Cloze test
Vyhody - je jednoduché ho vytvorit, administrovat a hodnotit:
- dobre koreluje s ostatnymi ukazovatelmi zru¢nosti ¢itania,
- n-té slovo reprezentuje jazykovu vzorku,
- je vhodny na testovanie mikrolingvistickych zru¢nosti.
Nevyhody - je tazké ho vytvorit na zru¢nost ¢itania s porozumenim,
- je potrebny starostlivy vyberu textov,
- pre Citatela predstavuje nezvycajny proces,
- nemoze byt pouzity samostatne.

25



1.3 TESTOVANIE RECEPTIVNE]J JAZYKOVEJ ZRUCNOSTI
- POCUVANIA S POROZUMENIM

Zda sa byt dost zvlastne testovat zru¢nost pocuvania oddelene od roz-
pravania, nakolko tieto dve zrucnosti sa pouzivaji v ustnej interakcii
sucasne. Avsak su pripady, ako napr. poctivanie rozhlasu, po¢uvanie
prednasok, pocuvanie hlaseni na zelezni¢nej stanici, ked sa nevyzaduje
ziadne rozpravanie. PretoZe pocuvanie je receptivna zrucnost, testova-
nie poc¢uvania je v mnohych smeroch obdobné ako testovanie ¢itania.
Specialnym problémom pri zostaveni testu na po¢tvanie je kratkodo-
ba povaha hovoreného jazyka. Posluchdci sa zvycajne nemdzu vratit
spat k tomu, ¢o bolo povedané, ako je to mozné pri ¢itani. Takze test na
pocuvanie pre vac¢sinu respondentov nie je typickou vzorkou realneho
Zivota.

1.3.1 Funkcie

Aké funkcie/¢iastkové zru¢nosti mozeme testovat pri pocuvani?

Taxondmia funkcii podla Cyrila Weira (1998, s. 98-99) je nasledovna:

A. Pochopenie priameho vyznamu (informacia je dana explicitne):
- po¢uvanie zamerané na podstatu,
- poc¢uvanie zamerané na hlavnu myslienku/hlavné myslienky véitane

rozlisenia hlavnej myslienky od vedlajsich detailov, rozlisenia faktu od
nazoru,
- poc¢uvanie zamerané na Specifické informacie,

- uréenie stanoviska hovoriaceho vo vztahu k téme alebo posluchacovi.
B. Pochopenie vyvodeného vyznamu (informacia je dana implicitne):
- vyvodenie inferencii a dedukcii,
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- pochopenie komunikativnej funkcie vyrokov,

- dedukcia vyznamu neznameho slova z kontextu.

C. Pochopenie nepriameho vyznamu (mikrolingvisticky):

- pochopenie fonologickych ¢ft (prizvuk, intondcia atd.),

- pochopenie gramatickych pojmov porovnavania, priciny, vysledku,
stupna atd.,

- pochopenie syntaktickych Struktdr viet a suveti,

- pochopenie gramatickej kohézie,

- pochopenie lexikdlnej kohézie.

D. Pocuvanie a pisanie (pisanie poznamok z prednasok, telefonicke;j

konverzacie atd.):
- schopnost vybrat najdolezitejsie body s cielom zhrnut text,
- schopnost vybrat selektivne relevantné klucové body.

Makro-zrucnosti sa priamo vztahuju na potreby kandidata alebo na
ciele kurzu. Su to:

- po¢uvanie zamerané na Specifické informacie,

- ziskanie podstaty alebo jadra,

- nasledovanie smeru,

- nasledovanie instrukcii.

Mikro-zruc¢nosti mozu zahrnat:

- interpretaciu modelov/schém (rozoznanie sarkazmu na zéklade in-
tondcie atd.),

- rozoznanie funkcie struktur (ako je napr. Ziadost Could you pass the
salt?).

Mnohi odbornici na testovanie poc¢tvania ako Carroll (1972), Clark
and Clark (1977), Oakeshott-Taylor (1977), Rivers (1996) navrhuju,
aby poctivanie v cudzom jazyku bolo analyzované na dvoch urovniach
(In G. Buck, 2001, s. 51-52):
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1. troven, na ktorej je extrahovana zakladna lingvisticka uroven (po-
znavacia uroven, ktora zahfna identifikaciu slov, fraz),
2. uroven, na ktorej je tato informadcia vyuzita na potreby komunikacie.

Na tejto urovni podla C. Weira (1998, s. 98-99) st spomenuté podzruc-
nosti pod bodmi A, B, D, ktorym sa budeme venovat v nasej prirucke,
pretoze ich povazujeme za najddlezitejsie v testovani poctivania s po-
rozumenim.

1.3.2  Vyber nahravok a ich ndrocnost

Vsetky ulohy na pocuvanie predstavuju vzorku hovoreného jazyka.
Pri teste potrebujeme porozumiet povahu hovoreného jazyka, potre-
bujeme zariadenie a odbornu znalost, aby sme mohli poskytnut test
respondentom.

Teda musime brat do tvahy dva kardinalne problémy:

a) vhodné texty a b) dobrii kvalitu zvuku.

Aké materialy si vhodné na testy na pocuvanie?

Monolégy a dialégy. Neautentické (nahravky k ucebnym textom
a pod.) a autentické (rozhlasové, televizne a internetové nahravky, vi-
deo: spravy, interview, diskusie, dokumentarne filmy, serialy, hry atd.
a nahravky rodenych hovoriacich).

Posudenie narocnosti testu na pocivanie s porozumenim
Néroc¢nost testu na pocuvanie s porozumenim je ovplyvnena troma
taktormi: ndrocnostou textu, ndarocnostou tilohy a samotnou nahravkou,
teda jej kvalitou.

Charakteristické ¢rty textov, ktoré ovplyviiuju naro¢nost
Autori zaoberajuci sa testovanim v cudzich jazykoch Anderson and
Lynch (1998), Brown (1995), Buck et al. (1997), Freedle and Kostin
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(1996) uvadzaju rozne Crty textov, ktoré ovplyviuju naro¢nost. Tento
zoznam je zostaveny zo zdrojov spominanych autorov.

Lingvistické crty

Texty s pomal$im tempom reci byvaju lahsie ako texty s rychlejsim
tempom reci.

Texty s dlh$imi pauzami medzi myslienkovymi celkami byvaju Iahsie
ako texty s krat$imi pauzami medzi myslienkovymi celkami.

Texty s prirodzenou intonaciou byvaja lahsie ako texty s neprirodze-
nou alebo nezvycajnou intonaciou.

Texty s vysoko frekventovanou slovnou zasobou byvaju Iahsie ako tex-
ty s malo frekventovanou slovnou zasobou.

Texty s menej komplexnou gramatikou byvaju Iahsie ako texty s viac
komplexnou gramatikou.

Texty s myslienkami alebo vetami zoradenymi spolu byvaju lahsie ako
texty s myslienkami alebo vetami vloZenymi do inych viet.

Explicitnost

Texty, v ktorych st myslienky explicitne vyjadrené, byvaju lahsie ako
texty, v ktorych st myslienky implicitne vyjadrené.

Texty s vacsou redundanciou byvaju lahsie ako texty s mensou redun-
danciou.

Organizdcia

Texty, ktoré opisuju udalosti v linedrnom alebo chronologickom
poradi, byvaju lahsie ako texty, ktoré nemaju linearnu $truktaru.
Texty, ktoré maju hlavné body vyjadrené jasne pred prikladmi, byvaju
[ahsie ako texty, ktoré maju ilustrativne priklady pred hlavnymi bodmi.
Obsah

Texty s dobre znamymi témami byvaju lahsie ako texty s menej zna-
mymi témami.

Texty, v ktorych sa spomina menej veci a 0sob, byvaju lahsie ako texty,
v ktorych sa spomina vela veci a 0sob.
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Texty, v ktorych predmety a doleziti protagonisti st [ahko rozpoznatel-
ni, byvaju lahsie ako texty, v ktorych predmety a doleziti protagonisti
su tazsie rozpoznatelni.

Texty, kde st vztahy pevne stanovené, st lahsie ako texty, kde sa vztahy
menia.

Texty s konkrétnym obsahom byvajt [ahsie ako texty s abstraktnym
obsahom.

Kontext

Texty s vizualnymi alebo inymi pomdckami, ktoré dopliiaji obsah,
byvaju lahsie ako texty s vizudlnymi a inymi informdciami, ktoré st
v rozpore s obsahom.

1.3.3 Ndrocnost ulohy

V zhode s Freedlom a Kostinom (In Buck, 2001, s. 151-153) a na zakla-
de ich vyskumu na ulohach v testoch na poc¢tivanie TOEFL naroc¢nost
testu na pocuvanie ovplyviuju tieto ulohy:
» ulohy vyZzadujuce porozumenie explicitnych vyjadreni byvaja fah-
Sie, ak:
- potrebnd informacia je zopakovana,
- spravna odpoved z moznych volitelnych odpovedi obsahuje
viac slov pouzivanych v texte nez nespravne odpovede,
- nespravne odpovede obsahuju zlozitejsie gramatické strukta-
ry nez spravna odpoved,
- témy sa v texte CastejSie striedaju,
- text neobsahuje akademicku tému,

> ulohy vyzadujtce porozumenie explicitnych vyjadreni byvaja taz-
Sie, ak:
- je pred potrebnou informaciou dlhsi text,
- ma tloha viac odkazujucich slov (napr. zamen),
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» ulohy vyzadujuce od respondenta inferenciu (dedukciu) byvaju
[ahgie, ak:
- je potrebnd informacia na zaciatku odseku,
- spravna odpoved obsahuje viac slov, ktoré sa vyskytuju aj v tex-
te ako nespravna odpoved,
» ulohy vyzadujuce od respondenta inferenciu (dedukciu) byvaju
tazsie, ak:
- potrebna informacia nie je zopakovana,
- sa potrebna informacia objavuje uprostred textu,
» ulohy vyzadujuce zistenie hlavnej myslienky byvaju [ahsie, ak:
- téma nie je akademicka,
- spravna odpoved obsahuje viac slov, ktoré sa vyskytuju aj v tex-
te ako nespravna odpoved.

Zvysenie alebo zniZenie naroc¢nosti testovych tloh na poc¢uvanie moze
ovplyvnit kvalita nahravky a sposob, akym je nahravka urobena.
Narocnost testu na poctivanie moze stazit:

- pocet roznych hlasov, ktoré nie je mozné navzajom dostato¢ne odlisit,
- rozpravanie viacerych osob naraz,

- $umy v pozadi.

1.3.4 Typy testovych uloh

Testové tlohy v testoch na po¢ivanie st velmi podobné tym, o ktorych
sme pisali v kapitole 1.2.3 Typy testovych tloh. Podla G. Bucka (2001,
s. 134) pred tym, nez sa rozhodneme pre urcity typ tlohy, je dolezité
vziat do Gvahy niektoré vSeobecné fakty.

1. Prvy fakt sa tyka typu informacie, na ktory sa zameriavame: global-
ne otazky, detailné otazky alebo nezavazné detaily, ktoré sa nevztahu-
ju na hlavnu myslienku.

2. Kardinalnym problémom je, ¢i by otdzka mala byt respondentom
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poskytnuta pred alebo po vypocuti nahravky. V redlnych situdciach
posluchaci vedia, s akym ciefom pocuvaju a aké informacie chct ziskat
z textu. Ak poziadame respondentov, aby pocuvali nahravku bez spe-
cifického ciela a po vypocuti im zadame otazky vyzadujuce pochope-
nie vSetkého, ziadame od nich nieco, ¢o je neprirodzené.

3. Nakoniec je tu otdzka rozmiestnenia uloh. Respondenti musia mat
dostato¢ny ¢as na precitanie ulohy pred tym, nez zacnu pocuvat text,
a dostato¢ny ¢as na napisanie odpovedi. Je zvlast problematické, ak sa
od respondentov Ziada vyplianie tloh zaroven s po¢ivanim. Respon-
denti nemo6zu odpovedat na jednu otazku v tom istom case, ked potre-
buji pocut informaciu potrebnu na dal$iu otazku.

Bolo by vhodné pontknut zoznam uloh, ktoré st vhodné na testovanie
jednotlivych funkcii/¢iastkovych zru¢nosti. G. Buck (2001, s. 135-136)
uvadza priklady roznych spdsobov testovania explicitne a implicitne
vyjadrenych informacii (pozri prilohy A, B).
V standardizovanych testoch (maturitné testy z ANJ, First Cambridge
Certificate) sa najcastejsie vyskytuju tieto typy uloh:

« ulohy s alternativnou odpovedou (true/false),

 ulohy s volitelnym vyberom odpovede (multiple choice),

« ulohy vyzadujuce stru¢nt odpoved (short answer),

+ ulohy vyzadujice od respondenta doplnenie odpovede (open-
ended tasks),

o ulohy na priradovanie (matching),

« prenos informacii.
Niektoré Standardizované testy, napr. americky TOEFL alebo ALCPT
obsahuju iba jeden typ uloh, a to ulohy s volitelnym vyberom odpove-

de (multiple choice). Aby bol test validny a reliabilny, mal by obsahovat
viaceré typy uloh.
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2 PRAKTICKA CAST

2.1  CITANIE S POROZUMENIM - PRIKLADY TESTOVYCH
ULOH

2.1.1 Ulohy zamerané na rychle a selektivne Citanie s cielom zistif

hlavnii myslienku

1. Text
From a local paper

WE ARE LOCATED JUST DOWN FROM PETER BAKER’S
HOUSE IN
THE LONDON STREET. WE SPECIALISE IN FILMS;
PHOTOGRAPHY;
ONE HOUR FILM PROCESSING; TOILETRIES;
MEDICINE; HERBAL REMEDY

Uloha s volitelnym vyberom odpovede (odporti¢ana troven Bl pod-
la Spolo¢ného eurdpskeho referencného ramca pre jazyky, dalej iba
SERR)

What kind of text is it?
a) an instruction

b) an advertisement
c) ajob offer

d) a prescription

KIu¢: b) an advertisement
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2. Text
An advertisement

EVERYTHING HALF PRICE

Uloha s volitelnym vyberom odpovede (odporicand trovei Al — A2
podla SERR)

Where can you see this notice?
a) inashop

b) in a theatre

c) ata hotel reception

d) inalibrary

KIa¢: a)in a shop

3. Text
A message at the office

February 7%
George,
Jane called today at 13:20. She said you have a piece of certified

mail to pick up. The mail room closes at 3 p.m. today.

Thank you, Kevin

1. Uloha s volitelnym vyberom odpovede (odporti¢ana tiroven A2
podla SERR)

This note tells George to
a) close the mail room at three
b) go to get some mail
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¢) mail a letter for Jane
d) pick up Jane at the mail room

2. Uloha vyzadujica od respondenta doplnenie odpovede (open-
ended task)

After reading this note, George should .........c.cccoevvecinncnnnccnnenee .

KIua¢: 1. b) go to get some mail
2. go to the mail room to pick up a piece of certified mail before
3 oclock/go to the mail room to get some mail/get his mail
before 3 oclock.

4. Text
From a tourist pamphlet

Gizdch Ranch
Pick your own strawberries, blackberries, raspberries and apples.
Pies, fresh juice and jam are also available.
Open daily 8:00 a.m. — 6:00 p.m. Open weekends, 9:00 a.m. —4:0

p.m.

Uloha s volitelnym vyberom odpovede (odporti¢ana troven A2 - B1
podla SERR)

At this ranch you can

a) gather fruits yourself

b) learn to make fruit pies

c) taste fresh apple juice

d) watch berry pickers at work

KIuc: a) gather fruits yourself
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5. Text
An announcement in a local paper

YOU CAN GET FREE BLOOD PRESSURE
CHECKS AT HANDY DANDY SUPERMARKETS
FROM 8:00 TILL 11:00 O'CLOCK
NOVEMBER 2-7 BLAND ROAD
NOVEMBER 9-14 HAZEL VALLEY

Uloha s voliteInym vyberom odpovede (odporti¢ana tiroven A2 - B1
podla SERR)

This notice says you can

a) win some free groceries

b) get paid for giving blood

c) cash your checks from 10-11
d) check your health at no cost

Klu¢: d) check your health at no cost

6. Text
From an article in a science magazine

Sunspots range in size from tiny granules to complex structures
with areas stretching for billions of square miles. About five percent
of the spots are large enough that they can be seen without instru-
ments. Consequently, observations of sunspots have been recorded
for several thousands years. Although there is no theory that totally

explains the nature and functions of sunspots, several theories at-

tempt to relate them to magnetic fields here on earth.
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Uloha s volitelnym vyberom odpovede (odporti¢ana tiroven B2 pod-
la SERR)

What does the paragraph say about sunspots?

a) They are not as complex as they appear to be.
b) Their purposes are not completely known to us.
c) They have not been seen without telescopes.

d) Their sizes have not increased in many years.

KIu¢: b) Their purposes are not completely known to us.

7. Text
Luque-Mortimer, L. (2005, s. 36-37)

1. Phil wants to read a thriller. He doesn’t travel much, but he wants
to read about interesting cities in the world. He is a fast reader, so he

wants a long book rather than a short one.

2. Celia only reads novel by a well-known authors. She usually
likes detective stories, but now she wants to read a romantic novel

that will make her cry. She has no patience with long books.

3. Carlos is a Science teacher who likes to read novels about dan-
gerous journeys of the past. He loves books that are based on facts

but also have a funny side. He wants a book that has pictures.

4. Thomas is a history student but he wants to read science fiction

in his free time. He wants to buy a well-written novel with an unex-

pected ending.
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No Return

This book is about a man who goes to sleep on a train and wakes up to find
himself on another planet. When he meets some strange people, he realizes
he can’t escape. An interesting story, though you know from the beginning
that the story will have a sad ending.

Tour of Fear

A young musician is on a tour of Europe when he finds that detectives are
following him. Full of danger and excitement, this novel also has wonderful
descriptions of the town where the action takes place. It may take days to

read its five-hundred pages, but every minute is enjoyable.

A Long Journey

This story takes place in the year 2100. A scientist travels almost a century
into the future in a time machine and finds a world where five-year-old child-
ren leave home and go to university. You will not be able to guess how it all

finishes until the final page!

The Mysterious Door

This is another book by the now famous creator of the Detective Brown
stories. All the action takes place in a large hotel where the detective is stay-
ing. A guest is murdered and everyone is a suspect, including the victim’s
two gown-up children. The story is sometimes difficult to follow but very

enjoyable.

All Alone

This thrilling novel takes us to the eighteen century. It is the real story of
a young man’s voyage across the Atlantic in a small ship. This book, which
is illustrated with beautiful drawings, will sometimes frighten you and some-

times make you laugh.

The Big Adventure

A young woman leaves her home town in search of a better life. This clever
love story, which will bring tears to your eyes, is by one of America’s most
widely-novelists. Written in a simple style, it can be read in a day but will

stay in your memory a long time.
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Ulohy na priradovanie (matching) (odpord¢and droven Bl podla

SERR)

Decide which novel would be the most suitable for the following peo-

ple.

For questions 1 - 4, mark the correct letter (A - F)

Klac:

1.B,2.E3.E, 4.C

2.1.2  Ulohy na vyhladdvanie informdcie

1. Text

An article from a booklet

HOTEL SUN — GENERAL INFORMATION

Bank

There are several banks
in the hotel Surround-
ings. The Front Desk can
assist you with directions
and opening hours.

Mail

There is daily (Mon-
Sat) postal collection
from the Hotel. Stamps
are available at the
Front Desk.

Bar

Alex Vinbar & Kokken
is located by the Front
Desk. Enjoy a light snack
along with your favourite
drink.

Newspaper

Newspapers and maga-
zines can be purchased
in the shop next to the
hotel.

Breakfast

A Dbreakfast bufet is
served in our restaurant.
The breakfast is served
Monday through Fri-
day from 06:30 am to
10:00 am and Saturday
and Sunday 07:00 am to
11:00 am.

Restaurant

Our restaurant Alex
Vinbar & Kokken is
located on lobby level.
We offer light dishes
as well as gourmet cui-
sine.
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Bussines
Center

In our Atrium Garden,
you will find our ‘IT@
First’ office. Here we can
offer you the following
services: Microsoft Of-
fice, Microsoft Internet,
Microsoft Exchange,
Teletext, Photocopy ma-
chine, ISDN.

Safety Box

You will find a safety
box in your room. We
accept no responsibility
for articles left in your
room.

Check Out

Check out time is noon.
For letter check out,
please contact the front
Desk. You can always
leave your luggage in the
luggage room.

Smoking

Smoking is probihited
in the breakfast area
and all non-smoking
floors.

Conference
Services

For information and
booking contact our
Sales and Reservation
department.

Transport

Bus and Central train
Station is approximate-
ly 5 minutes walking
distance from the hotel.

Emergencies

We suggest you check
the location of emergen-
cy exits upon arrival at
the hotel. Do not use the
lifts in emergency situa-
tions.

Laundry

Laundry and clothes for
dry cleaning can be de-
livered.

Ulohy vyzadujice od respondenta doplnenie odpovede (open-

ended task) a ulohy vyZadujuce stru¢na odpoved (short answers)
(odportcana uroven Bl podla SERR)

NG R W
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Where can you use the Internet?

For information about banks contact ........ .

On the departure day leave your room ............ .

Where can you get stamps for your letters?

It will take you 5 minutes to walk to............. .

At weekends, you can have your breakfast between........ .

You will get your washed clothes not sooner than.................. .




Kla¢: 1. at the front desk, 2. from 7:00 to 11:00 am, 3. at noon, 4. at the
front desk, 5. in IT@First office in Atrium Garden, 6. Bus and
Central train Station, 7. at 5:00 pm.

2. Text

Jenny is looking for a job. She is forty and she does not like children.
She can cook and drive, but she isn’t available for work at weekends, or
in the mornings.

JOB ADVERTISEMENTS

1 - Lady wanted for cleaning. Three mornings per week. Must be
able to work alone. Tel.:44 962 358.

2 - Keen young person with driving licence needed for pizza delive-
ry. Six evenings per week. Please ring 71 2087.

3 - Cook wanted for small country restaurant. Evenings and all day
at weekends. Tel.:54 328 146.

4 - Driver, male or female, needed for evening work. No weekends.
Please ring 23408.

Uloha s volitelnym vyberom odpovede (odporti¢ana tiroven A2 - Bl
podla SERR)

Which job is the most suitable for Jenny?

a) 1 ¢ 3
b) 2 d) 4
Kla¢: d)

41



3. Text
An extract from a newspaper article (The Slovak Spectator)

The style is still alive. Two glassmakers and a photographer
present glass vases and pictures of the glassmaking craft.
Open Mon-Fri 10.00-18.00 until October 25. Admission: free.
Design Studio, Dobrovicova 13. Tel.02-52964153.

Uloha vyzadujtica od respondenta doplnenie odpovede (open-en-
ded task) (odporucana uroven A2 podla SERR)

If you want to see the exhibition the feeis...................... .

Klu¢: free/zero/nothing

4. Text
From a newspaper article

Today there are policemen everywhere, but in 1700 London had no police-
men at all. A few old men used to protect the city streets at night and they
were not paid very much. In 1750, Henry Fielding started to pay a group
of people to stop thieves. They were like policemen and were called Bow

Street Runners because they worked near Bow Street.

Uloha s volitelnym vyberom odpovede (odporti¢ana troven A2 — Bl
podla SERR)

In 1700 there were

a) policemen everywhere

b) policemen only in London
¢) no policemen in London

KIu¢: c) no policemen in London
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5. Text
An article from a magazine

Ancient Greek sculpture continues to delight the eye despite the loss of
the odd limb and most of the paint. The same cannot be said of the urban
sprawl of modern Athens, which is a dirty uniform grey. The mayor-elect,
Dora Bakoyannis, believes fresh colour is vital, preferably before the
Olympic Games in 2004; but beautification is a low priority in a capital

that desperately needs better schools and transport.

George Momferratos, a partner at Ernst &Young, calculates that €60m,
the cost of painting 20,000 houses, could be raised privately. He asks the
question: who benefits? He answers that the residents should be good for
half the money. Other beneficiaries are the population at large, local com-
panies, shopkeepers and tourists, as well as the lucky painters. So, if only
they can be persuaded, each household would be asked to pay €1,500 in
monthly installments of €10 per person (raising €30m); companies would
buy advertisements at 300 bus-stops (€6m); collection boxes in shops
could raise €10m; and a special lottery would raise another €10m. That
leaves a €4m shortfall. This, says Mr. Momferratos, could surly be found

in houses up and down the country where, the Bank of Greece estimates,

200 billion drachmas (worth €600m) languish unconverted into euros.

Ulohy s voliteInym vyberom odpovede (odportcana uroven B2 podla
SERR)

1. What should improve the appearance of Athens for the up coming
Olympics?

a) more sculptures

b) fresh paint

c) more plants

d) more bus stops
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2. Who will try to work out the financial aspects?
a) the president

b) the mayor

c) apartner of a finance company

d) the bank of Greece

3. Who will pay about half of the cost?
a) local companies

b) the painters

¢) the residents

d) alottery

KIu¢: 1.b) Fresh paint, 2. d) The bank of Greece, 3. ¢) The residents

6. Text
An extract from a magazine article

Pte Chris Webster, Somme Coy, 1 OLR
My accommodation is clean and tidy but we’re having a problem with the elec-
tricity, so the air-conditioning is a bit faulty. I think that 20 minutes on my phone

card every week isn’t enough. Getting a lot of post, e-mail is great.

LCpl Ian Fraser, 38 Engr Regt
The Paradigm phones can be a bit unreliable, which is very frustrating when you

don’t have a lot of spare time to make calls.

Cpl Lee Bourton, 38 Engr Regt
The welfare package could be better. We need more time for calls and there have

been a few teething problems with the ECI camps.

Spr Joe Jones, 49 Fd Sqn RE, Shaibah
We’ve just had air-conditioning come on line. I don’t think a 20-minute phone

card is enough. The accommodation we’re in is OK. The tents have solar shields

to reduce the heat. I thought it would have been a lot worse.
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Uloha vyzadujtica od respondenta doplnenie odpovede (open-en-
ded task) (odportcana uroven Bl - B2 podla SERR)

According to the extract:
All four soldiers would like to have more.................

Klu¢: phone calls

7. Text
An extract from a newspaper article

The British Government is soon to pass legislation that would raise
the school leaving age to 18. The new plans will come into effect
by 2013. Pupils will have the choice of staying in formal classroom
education that covers academic lessons, or of receiving vocational
training. It is the first major revision of the compulsory education
age limit since 1972, when it went up to the present 16 years old.
The government hopes the additional two years of schooling or
training will bolter the quality of young Britons and ensure more
British youth have qualifications or workplace skills. If successful,
Britain may be able to boast the best educated and most highly
trained school leavers in the world, which is bound to have positive

knock-on effects for industry and the economy. It should also bring

down levels of crime.

Ulohy s alternativnou odpovedou (true/false) (odporucand uroven
Bl - B2 podla SERR)

1. The present compulsory education in Britain is 18. T/F
2. The new project starts to realize in 2013. T/F
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3. In future pupils will have choice of two types of vocational train-

ing. T/F
4. 'The new legislation will have favourable influence on economy.
T/F

Kla¢: 1.E2.T,3.E4. T
2.1.3 Ulohy na rozlisenie explicitne danych hlavnych myslienok od
podpornych detailov

1. Text
From an article from a newspaper

Londoners robbed.

Most people think that the majority of victims of crime in Central
London are tourists. In fact, this is not the case. In official police
crime profile reports of incidents on Oxford Street, of 3404 victims

of pickpockets, only 128 were visitors to London.

Uloha s voliteInym vyberom odpovede (odporicana troven Bl - B2
podla SERR)

According to official police statistics, what proportion of crime victims
are tourists?

a) the majority

b) the minority

¢) about half

Kla¢: b) the minority
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2.1.4 Ulohy zamerané na vyvodenie implicitnych myslienok a infor-
mdcii

1. Text
An extract from a magazine article

Every election is a time of decision. But this General Election on
June 11 aces the British people with choices more sharp than any
time in the past fifty years.

The choices are between Labour’s programme of work for people
and the Tory policies of waste of people; between investment and
industrial strength, and acceptance of industrial decline; between
a Britain with competitive, modern industries, and a Britain with

a low tech, low paid, low security economy increasingly dependent

upon imports.

Uloha s volitelnym vyberom odpovede z viacerych moznosti (odpo-
rucana droven B2 podla SERR)

What can be implied about the author of the article?
a) Heis neutral.

b) He supports the Labour party.

c) He supports the Tory party.

Kla¢: b) He supports Labour party.
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2. Text
An extract from a local newspaper article

Kenny and Kathleen Brady married only six months ago, and already they
are famous for their fights. Neighbours complained that they could hear them
shouting from across the street. Ann West, who lives next door, said: “First I
asked them nicely to stop because my baby couldn’t get to sleep, but they didn’t.
Then my husband knocked on their door and told them to stop, but they refused

to listen. They threw a chair out of the window at him. It just missed him! So that

was it! We called the police and asked them to come right away.”

Uloha s voliteInym vyberom odpovede (odporti¢and tiroven B2 podla
SERR)

The atmosphere in the marriage can be described as
a) calming

b) sorrowful

c) stormy

d) worrying

KIu¢: c) stormy

2.1.5 Ulohy zamerané na rozlisenie faktu od ndzoru

1. Text
An extract from a magazine article

It’s not that we are an argumentative family, but it seems that where we are to
spend two weeks in the summer relaxing brings out the worst in us. Before too
long, we are all insisting on places and refusing others, the volume steadily in-

creasing. My daughter discovers a lifelong ambition to go to India. Funny how she
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never mentioned it before. My son isn’t going anywhere unless he can bring his
dog and my husband doesn’t mind where he goes as long as it’s within five miles
of a golf course. As usual, it’s left to someone, and guess who, to find somewhere
that everybody is willing to accept /the dog goes to the neighbour, though/. This

can take some weeks of persuading, reminding and convincing on my part, but

usually there’s a solution.

Ulohy s alternativnou odpovedou (true/false) (odporticand droven
B2 podla SERR)

1. The writer believes that her family finds it hard to agree on any-
thing. T/F
2. It can be said that her son refuses to go with them. T/F

Kla¢: 1. T, 2. F

7

2.1.6  Ulohy zamerané na pozorné &itanie s cielom urcit nezndme
slova z kontextu

1. Text
A short article

I didn’t start skiing until my mid 40s. Now I go once or twice a year for two
weeks, usually in early spring. I live in London, so I go to ski resorts in Europe-in
France, Italy, or Austria. At first it was really difficult, starting in my 40s. I spent
most of my time on my bottom! But I was determined to learn so I took some
classes. My husband thought I was mad — but my children said: “You go for
it Mum!*“ so I did and now my husband’s taken up skiing, too. I have my own
skis, ski poles, and boots and stuff — that I take with me, and of course all the la-
test clothes. It’s important to be fashionable on the ski slopes, you know. I have
a lovely ski suit — I like to look good. Now my instructor says I’'m a very good

skier and in fact [ even give lessons to friends and my husband.
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Uloha s volitelnym vyberom odpovede (odportcana uroveni B2 podla
SERR)

1. The word determined is similar in meaning to
a) resolute
b) interested

¢) brave
d) flexible

KIuc: a) resolute

2. Text
An extract from an article

Mr. Huge was very proud of his auto superstore. “We have such
an extensive selection of cars,” he said, “so everyone should find

"’

a vehicle that he or she will love

Uloha vyzadujica struéntt odpoved (short answer) (odpordcand
uroven B1 podla SERR)

What does the word ‘extensive’ mean?

KItc: large amount

2.1.7 Ulohy zamerané na zistenie lexikdlnej a gramatickej kohézie

1. Text
An introductory passage of a magazine article
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The nightmare began when André and Lenie Swart arrived home from
church one Sunday afternoon last September. (1) They noticed that
the dogs were locked in the backyard. But the farmer and his wife didn’t
think much of (2) it. As they drove (3) their Volvo into garage, four men
surrounded them. One of (4)_them shot André. Oddly, they took only two

of the rifles in (5) the family safe and only about 60S.

Ulohy vyzadujuce stru¢nia odpoved (short answer) (odpordcana
uroven B1 podla SERR)

What do the underlined words relate to?

Klu¢: 1. André and Lenie Swart, 2. the dogs were locked in the back-
yard, 3. André and Lenie Swart’s , 4. four men, 5. André and
Lenie Swart

2. Text
An extract from a newspaper article

The Royal Military College of Canada (RMC) is Canada’s only military
university. It is also a fully bilingual institution where you can obtain
a complete university education in English or French. At RMC, you de-
velop the professional and personal skills you need to meet challenges you

will face tomorrow!

RMC is renowned as a university rich in history and tradition. Our man-
date is to educate and train future leaders of the Canadian Forces. We
fulfill this rele by providing cadets with an unparalleled combination of

a superb university education, crucial leadership experience, intensive

physical conditioning and complete second language instruction.
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1. Uloha s volitelnym vyberom odpovede (odporticana troven Bl
podla SERR)

RMC is

a) the best Canadian university
b) just one military university
c) a bilingual state university
d) a French military college

2. Uloha vyZzadujica od respondenta doplnenie odpovede (open-
ended task)

The underlined expression this role refers to..................... .

KIuc: 1.b) Just one military university, 2. to educate and train future
leaders of the Canadian Forces.

2.1.8 Cloze test

Tento cloze test je urceny na testovanie zrucnosti ¢itania s porozu-
menim (odporucana uroven Bl podla SERR)

The guitar has a long history. The Ancient Egyptians (1) simple
stringed instruments, and the Greeks and Romans also made music _ (2)
plucking strings by their fingers. The first true guitar music came during the
15t (3) in Spain. At first it was an (4) for poor
people and travelling musicians, but soon rich people all  (5) Europe
were learning to play the guitar. The guitar travelled far and fast. When Cor-
tes reached Mexico in the 16™ century he had a guitar player (6) his
soldiers. A century later, the guitar was (7) played all over South
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America. The Spanish Americans made some changes to the instrument and

developed their (8) style of playing. In North America new
(9) of music, jazz and popular music especially, led (10) new kinds
of guitar. In the modern world there are 4 main (11) of guitar: the

classical, the flamenco, the steel stringed and electric guitars.

Zdroj: www.edict.com.hk/vic/cloze/cloze.htm

Klu¢: (1) played, (2) by, (3) century, (4) instrument, (5) over , (6)
with, (7) being, (8) own, (9) kinds, (10) to, (11) kinds

Povodny cloze test sme upravili tak, aby sme nim mohli zistit gra-
matické znalosti (odportcand uroven Bl podla SERR)

The guitar has a long history. (1) Ancient Egyptians played sim-
ple stringed instruments, (2) the Greeks and Romans made mu-
sic (3) plucking strings by their fingers. Then (4) first true
guitar music came during (5) 15" century in Spain. At first

(6) was an instrument for poor people (7) travelling musicians, but
soon rich people (8) over Europe were learning to play 9)
guitar. It travelled far and fast. (10) Cortes reached Mexico in the 16"
century (11) usually had a guitar player with (12) soldiers.
A century later, the guitar (13) being played all over South Ameri-
ca. (14) Americans made some changes and developed (15)
own style of playing. New kinds (16) music, jazz and mainly popu-
lar music (17) North America led to new kinds (18) guitar.
In the modern world there (19) four main kinds of guitar: the classi-

cal, the flamenco, the steel stringed and electric guitars.

KIuc: (1) the, (2) also, (3) by, (4) the, (5) the, (6) it, (7) and, (8) all, (9)
the, (10) when, (11) he, (12) his, (13) was, (14) the, (15) their,
(16) of, (17) in, (18) of, (19) are
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2.1.9 Zhrnujici doplfiovact test (summary cloze)

Precitajte nasledujuci uryvok z textu ,,The History of Money*“ a po-
tom doplite medzery v uryvku dole.

Money is generally accepted right across the world as payment for
goods in shops or as wages paid by employers to employees. People use
money to buy food, clothes and hundreds of other things that they might
want.

In the past many different things were used as money. Shells were
one of the first things that were used. People who lived on islands in the
Pacific Ocean used these shells for ornaments and if somebody had more
food than they needed they were happy to exchange the extra food for
these shells. The Chinese used cloth and knives. In the Philippines rice was
used for money. In Africa elephant tusks or salt were used. In some parts of
Africa some people are still paid in salt today.

In some parts of the world a wealthy man was a man who owned
a lot of animals. In East Africa a man showed how rich he was by the num-
ber of cows he owned. Sometimes wives were bought with cows. Using
animals as money was difficult however because it was not easy to give
change. If your animals died it also meant that you had lost all your wealth.

Exchanging goods or animals was difficult. Perhaps it was a Chinese
businessman who, tired of carrying lots of knives, invented coins to pay a
large bill in the shops. The coins first used by the Chinese were round piec-
es of meal with a hole in the centre so that a piece of string could keep them
together. Russia made copper coins, Nepal had leather coins and the people
on yap Island had stone coins. These stone coins were huge but they were
used even though they were so heavy. They were two metres in diameter.

The most valuable coins were made of gold and silver and the
heavier the coin the greater the value. It was still a problem though if you
wanted to buy something expensive as you had to carry many coins with
you. The Chinese again came up with answer. They began to use paper
money for coins which were promises to pay certain amounts of money.
Now paper notes are used through the world.
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Fill in the gaps in the passage below with an appropriate word

The history of money is very interesting. Today is used everywhere
to buy goods and services. In the past (1)............ were among
the earliest objects used as money. These were originally used as
(2)...iiiiiiiiiiiiennne.nn.. but gradually the people in the Pacific began to
use them in exchange for food and other items.
In other countries many different objects were used as money. Rice
was used in the (3)........................., whereas in Africa they used
() R which is still in use as money in certain parts of that
continent today.
A person’s wealth was often demonstrated by the number of (5)
«......... he owned and it was even possible in some countries to buy a
((C) with these animals.
Coins came in many shapes and sizes. In Russia they were made from
(7)) T but in (8) ............... they were made from leather.
The (9) ............ of the coins, however, was the main factor which

led to the invention of money made from (10)............ .

Key: (1) shells, (2) ornaments, (3) Philippines, (4) salt, (5) cows, (6)
wive, (7) copper, (8) Nepal, (9) weight, (10) paper.

2.2 POCUVANIE S POROZUMENIM - PRIKLADY TESTO-
VYCH ULOH

2.2.1 Ulohy zamerané na zistenie podstaty textu

Uvedieme niekolko prikladov na zistenie podstaty pri explicitne vyjad-
renej informacii.
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Prepis nahrdvky ¢&. 1

From a discussion between two men

I*" man: What seems to be the matter?

2" man: I'm not sure. I have a pain in my chest.

I*" man: Let’s go into the examining room and check it out.

1. Uloha s volitelnym vyberom odpovede (odporicana tirovenn A2
podla SERR)

This discussion is taking place at
a) an auto mechanic’s shop

b) a doctor’s office

¢) ahardware store

d) a dentist’s office

2. Uloha vyzadujuca stru¢na odpoved (short answer)

Where is this discussion taking place?

3. Uloha vyzadujuica od respondenta doplnenie odpovede (open-
ended task)

This discussion is taking place at.........coccceverereerrnecreinncceenerccrennne .

Klué: 1.b) a doctor’s office, 2. a 3. at the doctor’s/at a doctor’s office/in
a hospital/polyclinic/health centre
2.2.2 Ulohy zamerané na zistenie hlavnej myslienky

Prepis nahrdvky ¢. 2
Nahravka prevzata z H. S. Madsena (1983, s. 141)
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“Check in here?”

“Yes. Can I see your ticket, please?”

“Here it is. I'm going to L.A.”

“Smoking or nonsmoking?”’

“Nonsmoking. And can I get an aisle seat?”

“All right. Thats 8-D. Put your bag on the scale, please.’

’

»”

“Sure.

“I’ll check it straight through. Here's your boarding pass. That’ll be
Gate A-16. They’ll be boarding in about an hour.”

“Oh, is it late?”

“About thirty minutes.”

“And, uh, is it breakfast flight?”

“Yes, it is. Have a good day,”

1. Uloha s volitelnym vyberom odpovede (odportcana uroven A2
podla SERR)

Prevzaté z H. S. Madsena (1983, s. 141)
What is the customer doing?

a) buying an airplane ticket to L.A

b) checking on someone’s flight

c) checking in at an airline terminal

2. Uloha s volitelnym vyberom odpovede

K tejto nahravke sme vytvorili dal$iu tlohu, ktora je zameranu na zis-
tenie podstaty.

Where is this conversation taking place?

a) at the railway station

b) at the airline hall

c) on the plane

d) at the restaurant
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KIu¢: 1. c) checking in at an airline terminal, 2. b) at the airline hall

V teste mozno pouzit bud jednu tilohu, alebo druhii. Nie obidve naraz.
Po prvé text je krdtky. Po druhé prvd tiloha napovie odpoved na druhii
ulohu.

Prepis nahrdvky ¢ 3

First summary of world news with David Legge

/1/ Indonesian warships are searching for hundreds of people, many fleeing
ethnic fighting, who are reported missing after their overcrowded
ferry tank in rough seas. Some survivors have been found in the water
although officials say that most of those on board the ferry are feared
drowned. The ferry was built to hold two hundred passengers but
reports say hat more than double that number were aboard.

/2/ Argentina lawyers say that theyre suing Britain over one of the most
controversial incidents of he 1982 “Falklands Conflict”, the sinking of
Argentine battleship “the Bellgrano”. The lawyers represent families of
more than three hundred sailor who died in the attack.

/3/ Hundpreds of fire fighters in the American state of Washington are
trying to control the forest blaze near a radioactive weapons plant.
One man’s been badly burnt and 20 homes destroyed by the fire.
Officials say the facility is not under any immediate threat.

/4/ Thousands of anti-globalization activities are expected to converge
on the southern French town of /Miou/ today as the trial opens on
the radical farmers” leader and nine of the members of his peasants’
confederation charged in connection with the destruction last August
to McDonald's restaurant being built in /Miou/.

/5/ A high level delegation from the Organization of the American States
on a visit to Peru has recommended sweeping reforms to virtually
very government institution in an attempt to restore credibility in the
country following the controversial reelection last month of President
Alberto Fujimori.
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/6/ The ruling military council in Fuji is expected to meet later today to
discuss a plan to seal off the Parliament Compound here Government
have been holding nearly 30 hostage for the past six weeks.

/7/ The Democratic Republic of Congo, formerly Zaire, marks 40 years of
independence today with plans for an official ceremony and a military
parade in the capital Kinshasa. The Belgian Foreign Minister said
that he believed that normalized relations between the two countries
were very close.

Ulohy s alternativnou odpovedou (true/false) (odportcand uroven
B2 - C1 podla SERR)

In the list of events locate six main items presented in the news and
put a tick (V) next to the appropriate number on your answer sheet.

sea rescue operations \

dead sailors” families suing Britain

battleships fighting in a storm

spreading of a natural disasters

rebuilding McDonald’s restaurant

activists waiting for a trial

recommendation for a governmental reform

failure of local elections

plans for sealing off a prisoner camp

o 0 NS N R W N = O

military exercises in the capital

[
(=}

limitations of radioactive weapons

[
j—

celebrations of a state anniversary
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KPaé:

0 sea rescue operations \

k.

dead sailors” families suing Britain V

battleships fighting in a storm

spreading of a natural disasters V

rebuilding McDonald’s restaurant

activists waiting for a trial

recommendation for a governmental reform

failure of local elections

plans for sealing off a prisoner camp V

o 0 9 S U A W N

military exercises in the capital

[
[—}

limitations of radioactive weapons

[y
-

celebrations of a state anniversary v

2.2.3 Ulohy zamerané na zistenie specifickych informdcii

Prepis nahrdvky ¢. 4

BBC1: First summary of world news from David Ryder

Within the past half hour the 18 remaining government hostages held by rebels
in Fiji for the past 8 weeks have all been released. The BBC correspondent
at the scene witnessed the hostages leaving the Parliament building where

they’d been held.

The Americans say all the big issues that need to be addressed were raised

on the second day of the Middle East Peace Summit. The spokesman said it
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was a busy day for all the candidates but he offered no details.

At least forty people have been killed by landslide in the Indian city of
Bombay and it’s feared that many others are trapped under the debris.

Rescue workers have hindered by torrential rain and the flooded roads.

The head of he United States Central Bank Allan Greenspan has called for
new measures to prepare for future upheavals on a global economy. He said
banks and other financial institutions needed to be more flexible to cope with
unforeseen circumstance and thee should be greater transparency in market

dealings.

Television stations in the United States have shown a dramatic footage a car
chase that ended with a crowd of policemen surrounding a black suspect and
kicking and beating him. It happened in the city of Philadelphia after the
man was stopped for illegitimately driving a stolen car. Shooting broke out,

a policeman was wounded and the suspect tried to flee in a police patrol car.

Australia and Malaysia have discussed how they could work together more
closely to stop illegal migrants being smuggled into Australia. The visiting
Australian immigration minister Philip Rodac said criminal gangs were
using the Malaysian capital Kuala Lumpur as a transit point for their human

cargo. There's still many more from Afghanistan, Iran & Iraq.

Injured victims of the oil pipeline explosion in Nigeria on Monday have been
urged to come out of hiding to get medical treatment. Officials said many
survivors from the accident were still missing. Apparently they fear that they
might be arrested. They were trying to acquire fuel illegally. The accident in
the Delta state is thought to have killed more than two hundred people. It’s
been blamed on thieves who punctured the pipeline to steal fuel. BBC News.

Ulohy vyzadujice stru¢ni odpoved (short answer) (odpordcand
uroven B2 - C1 podla SERR)
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How many hostages have been released in Fiji?

What does the summit of the Middle East countries deal with?
What kind of natural disaster has struck Bombay?

Which US sector will undergo great changes?

In whose car did the black suspect try to flee?

What kind of contraband cargo has been negotiated?

NS

Who has probably caused the explosion in Nigeria?

Klu¢: 1.eighteen, 2. Peace, 3. Landslides (and floods), 4. Global econo-
my/economy, 5. Police patrol/police car, 6. Human/illegal mi-
grants, 7. Thieves/oil thieves/fuel thieves

Prepis nahrdvky ¢. 5

A radio news story

South Africa is shooting pigeons in its diamond producing area because
the birds are being used to smuggle gems out of the country. Diamonds
are leaving the country in an extremely worrisome manner: strapped
onto the bodies of pigeons and flown out of the country. The law is now
to shoot all pigeons on sight. Mineworkers have been implicated in the
widespread theft, and diamond producers will need to spend about $5

million to improve security.

1. Uloha s volitelnym vyberom odpovede (odporucana tiroven B2
podla SERR)

Pigeons are

a) partofa plan to prevent diamond smuggling
b) being used in a criminal activity

c) being shot to prevent spread of a disease

d) part of a safety program for mineworkers
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2. Uloha vyzadujica struéni odpoved (short answer)

What is happening to pigeons in South Africa?

3. Ulohy vyzadujice od respondenta doplnenie odpovede (open-
ended tasks)

3. In South Africa pigeons are.........ccccccveuvivicinciniininiciscincnecciennn, .

4. The legal 1eSPONSE iS......cveviuiuieiciiiiiiicci e .

KIa¢: 1.b)beingusedinacriminalactivity. 2. Theyarebeingshot. 3. are
used to smuggle diamonds. 4. to shoot all pigeons.

Prepis nahrdvky €. 6 (S. Dymond, 2005, s. 131)
Woman: Hello. ABC Taxi Company.
Harry: Hello. My name's Harry Todd. 1'd like to book a taxi.

Woman: Certainly, Mr. Todd. Where would you like to go?

Harry: I've got to meet a friend from Italy at the airport, but my car is
at the garage at the moment.

Woman: OK, the airport. Is that tomorrow?

Harry: No, the day after.

Woman: OK, Saturday, then. What time?

Harry: Her plane lands at 8 am, so I'll need to leave the house at
seven. I don't want to be late.

Woman: That's no problem. We’ll have a driver at your house at that

time. What's your address, please?

Harry: 39 Linden Road, that's L.I.N.D.E.N road.

Woman: Oh yes, at the top of City Road.

Harry: Thats right. And my phone number is 28601 3.

Woman: That's fine. The taxi driver will call you if he cant find your
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house. The driver will be Peter. It’ll be about £ 25.
Harry: Alright. Thanks.
Woman: OK. Thanks for calling.

1. - 5. Uloha - vypinanie tabulky (odporti¢and tirovenn A2 podla
SERR)

Uloha 1., 2., 4. prevzata z S. Dymond (2005, s. 88)

ABC TAXI COMPANY

Customer’s name Harry Todd

Wants to go to (D)

Time and day 2)

Customer’s address 3)

Phone number 4)

Price ®))

Kruaé:

Customer’s name Harry Todd

Wants to go to (1) airport

Time and day (2) 7am /07.00/ o ’clock in the morning
Customer’s address (3) 39 Linden Road
Phone number (4) 286013

Price (5) £25

Prepis nahrdvky ¢. 7 (N. Kenny, A. Kelly, 2007, s. 116)

The person I've chosen to talk about is a spaceman — whose job involves

traveling in outer space. His name is Michael Foale and, although he now

works mostly in the USA, he was actually born in England, and has also
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spent time working on the Russian Mir space station.

Michael's taken part in four space-shuttle missions and holds the US record
for spending the most time in space-that’s 374 days in total-including one
period of four and a half months in a space station.

As a boy, Michael was very keen on both science and flying, and chose to
study physics at university. His first job after leaving university was with a
company that built aero planes in the USA. After that, in 1987, he got a job
with NASA, the US space agency and his first space flight was in 1992.

In 1999, Michael made his first walk and has now spent more than twenty-
two hours walking in space. He is often given jobs to do during his space
walks, which can be quite difficult wearing a spacesuit and gloves.

On of Michael s space walks included the most difficult thing that he has ever
had to do in space. He had the job of putting a new computer in satellite as it
went around the Earth. If he’d done anything wrong, the satellite would have
stopped working. The job took him 45 minutes and afterwards everything
worked perfectly.

Michael says that one of the most surprising things about traveling in space
is the wonderful colours you see. He says there are lots of different greens,
blues and reds. And the Moon appears to be brown — which he says was the
biggest surprise of all as he’d always thought of it as yellow.

Michael Foale is someone [ truly admire. Thank you.

Ulohy vyzadujice od respondenta doplnenie odpovede (open-
ended tasks) (odporucana uroven Bl podla SERR)

Ulohy 1., 2., 5. st prevzaté z N. Kenny, A. Kelly (2007, s. 73)

Michael originally comes from (1)............... )
Michael has spent a total of (2)................ in space.
Michael studied (3)............... at university.

In 1999 Michael first (4).......covivviiiiiiiiniin, .
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In his most difficult space walk, he had to putanew (5).....................
on a satellite.
Michael was surprised to find that the Moon is (6).................. .

KIuc: 1.England, 2. 374 days, 3. physics, 4. walked in the space, 5. com-
puter, 6. brown.

Prepis nahrdvky ¢. 8 (S. Ireland, 2008, s. 127)

On Wednesday we can expect a quite a few showers across most of the
United Kingdom, and in Scotland we may see some heavy rain, which
could last for several hours in some places. Temperatures will remain
low everywhere. By evening the rain will disappear but the clear skies
mean that on Wednesday night a widespread frost will develop, with
the possibility of fog appearing in river valleys. There will be a lot of
bright sunshine around again on Thursday, with light winds, but it will
get a little cloudier later on in the day. This cloud will not be heavy
enough to produce any rain, however. Friday will be another beautiful

day, but there is the chance of some snow falling on higher ground.

1. - 4. Uloha na priradovanie (matching) (odporti¢ana troven A2
podla SERR)

For questions 1 - 4, write a letter (A - D).

1 Wednesday A frosty
2 Wednesday night B sunny and windy
3 Thursday C sunny and snowy
4 Friday D rainy

Kla¢: 1. D, 2. A,3.B,4.C
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2.2.4 Ulohy zamerané na vyvodenie implicitnych myslienok
a informdcii

Prepis nahrdvky & 9

Interviewer: What were the things in Britain that you found most strange
when you first arrived?

Mathew: Well, the first thing is driving on the wrong side of the road...that
would be the —that was very strange because you have this automatic
reflex when you go out into the street to look one way and a couple of
times 1 did that and I almost got hit by cars and bikes and all, you know.
1ts dangerous. It really is dangerous. And you have to teach yourself to
look the other way.

Interviewer: Someone said that Britain and the United States are divided by
a common language here?

Mathew: Oh, yeah-tremendous amount of difficulty but I'm starting to pick
it up now-all the lingo and slang and all those-but theres definitely a
difference.

Interviewer: Can you give me any examples?

Mathew: Well, the big-1'd say some of the biggest one would be the word
‘queue’ which means in America ‘line’. I never heard the word ‘queue’
before. Um-what you call ‘chips’, I call ‘French fries’. I never heard
them called ‘chips’. Um-there’s so many- um-words that are different.
Ah-‘crisps 'which mean ‘potato chips’. Yeah, that's —we call them ‘potato
chips’or ‘chips’in America. You call them ‘crisps’here. So when I heard
the word ‘chips’, I was thinking of ‘crisps’and not French fri-you know-
it’s very confusing but-um-but just some of the expression like-er- ‘mate’
you know and ’love’. Those-you know-they're funny. You don't hear
them. You don't hear them in America.

Interviewer: What about with young people-with people your own age-I

mean, do you notice differences there?
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Mathew: I do notice some differences-er-1 think-ah I think the younger people
in Britain are-they seem to be-much more radical than the younger people
in the United States. I noticed that. Ah-the dress is different. You see a lot
of-1 see a lot of males here with earrings in one of their-in one of their
ears. You don't see that in America that much. Somet-maybe here and
there, but not, not like you see it here. Ah-so many of the young people
wear black-clothing-you know. I don t-you dont see the other colours.
At home you see all different types of bright colours-and in England you
see so much black. Especially on the women.

Interviewer: You don t like that?

Mathew: Not really. It s just my own preference. I like —I'd rather see different
colours here and there-not all-not all one colour. Everyone looks like
Madonna.

Interviewer: When you say ‘radical’-do you-are you just thinking of clothes
or anything else?

Mathew: Um-No. [ think-er-radical as in going against the norms-could
you say? Not only in clothing but I think in politics too whereas in
America-er-you don 't find that as much. Oh, also, another difference is
the young-er-the younger people are-they 're more politically aware on a
larger level. See a lot of the —a lot of the Americans-they re aware of-er-
government of the United States and maybe a few other countries but not
as many countries in Europe or they just have a vague understanding of
how those other countries are run —not as widespread. Whereas here, 1
think that they —er-the kids get to know about how different countries are
run at a much younger level and they know all about the United States
and how it s run.

Interviewer: What do you think the reasons are for that?

Mathew: Um-thats a good question-um-well; I think that the reasons are
—just because of the Press. You hear so much about America here that

people are-they re into it-they want to know whats about and how it
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run. And so many of our policies in America affect Britain that they want
to understand how policies are made and all that and seeing that doesn 't
work on the other level like Britain's policies don't —I mean, they can
affect us, but not to as great an extent and therefore you don't hear as

much about Britain and people don 't know as much about it.

1. - 2. Uloha vyzadujuica od respondenta doplnenie odpovede (open-
-ended task), zamerana na zistenie $pecifickych informacii (odporu-
¢ana uroven Bl - B2 podla SERR)

1.

3.

Young people’s clothes in America are much more..................... than
those in London.

Uloha s volitelnym vyberom odpovede zamerana na zistenie

$pecifickych informacii

The two people are NOT speaking about differences in

a)
b)
c)
d)

4. -

driving
language
national meals
young people

5. Uloha s voliteInym vyberom odpovede zamerana na vyvodenie

implicitnych myslienok

Which of these words best describes the man?

a)
b)
c)
d)

intolerant
hypocritical
nervous

frank
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What is the man’s attitude to Britain?

a) He has a negative view of Britain.

b) He is interested in getting to know Britain.
c) He is not very happy in Britain.

6. Uloha s volitelnym vyberom odpovede zamerana na zistenie
hlavnej myslienky

Choose the best topic for the recording:
a) Bad habbits of British

b) National cuisines

¢) An American in London

d) Radical Americans

Klu¢: 1. people drove on the wrong side, 2. bright, 3. ¢) national meals,
4. d) frank, 5. b) He is interested in getting to know Britain,
6. c) An American in London
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ZAVER

V sucasnosti sa nasa spolo¢nost a s nnou aj nase $kolstvo nachad-
za uprostred zmien, ktorych cielom je priblizit sa rovni zapadoeurdp-
skych krajin vo v8etkych oblastiach Zivota. V suvislosti s tymito zmena-
mi zaznamenavame aj zmeny v oblasti vyucby cudzich jazykov, najma
anglického, o ktory je velky zaujem nielen medzi ziakmi a Studentmi,
ale aj medzi dospelymi. V ostatnych rokoch sa zdsadne zmenil pristup
vo vyucovani anglického jazyka. Vyskumy v oblasti psycholdgie, peda-
gogiky, tedrie ucenia a dalsie ukazali, ze donedavna prevazujtca gra-
maticko-prekladova metoéda vyucovania cudzich jazykov je neefektiv-
na a bola nahradend komunikativhym pristupom s dérazom na pro-
duktivne zruc¢nosti hovorenie a pisanie. Ibaze do tejto fazy zvladnutia
cudzieho jazyka ziak/$tudent dospeje za predpokladu, ze v optimalne;j
miere zvlada receptivne zru¢nosti po¢tvanie a ¢itanie s porozumenim.

Tento metodicky material je urceny pre ucitelov zakladnych
a strednych $kol, ktori sa snazia zlepsit kvalitu a efektivitu vyucovania
a skusania tvorbou kvalitnych testov. Nasim zdmerom bolo poskytnut
ucitelom zakladné teoretické poznatky z oblasti testovania, klasifikacie
a vlastnosti testov, ako aj postupy pripravy testov v anglickom jazyku.
Sustredili sme sa najmé na receptivne jazykové zru¢nosti, a to ¢itanie
s porozumenim a pocuvanie s porozumenim, na vytvaranie roznych
typov uloh zameranych na rozne funkcie (¢iastkové zrucnosti), pozor-
nost sme venovali typom textov a nahravok, vyhodam a nevyhodam
niektorych testovych uloh. Prakticka cast je vysledkom ndasho nie-
kolkoro¢ného usilia v oblasti vytvarania testovych uloh so zameranim
na Citanie a po¢uvanie s porozumenim a ich overovania. Prave takéto
typy uloh absentuju alebo sa vyskytuju len v malom pocte v u¢ebnici-
ach anglického jazyka, ale st najviac potrebné nielen na uspesné zvlad-
nutie maturitného testu, ale celkové pochopenie ¢itaného a poc¢uvané-
ho textu a celkového progresu studenta.
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Priloha A

Table 5.2. Tasks for testing understanding of literal meanings

Body movement tasks

o Test-takers are given commands to move various body parts (raise your right hand, go to
the door etc.).

 Simon says: test-takers are given commands to move various body parts (e.g. raise your right
hand, go to the door etc.) and only do so if the command is preceded by “Simon says”

o Test-takers are told to draw a certain object (e.g. draw a rose, draw a circle if you are a girl
etc.).

Retention tasks

o Test-takers listen to two utterances and indicate whether they were the same or different.

o Test-takers listen to an utterance and write it down.

Picture tasks

o Test-takers listen to a statement, and then look at a number of pictures and indicate which
represents the statement.

o Test-takers look at a picture and listen to a number of statements, and then choose which is
relevant to the picture.

o Test-takers are given a pile of about ten pictures and listen to a series of utterances; they have
to choose a picture of the object mentioned in each utterance.

o Test-takers are shown a complex picture with many things happening in it, they hear a series
of statements about the picture and indicate whether these are true or false.

o Test-takerslook at four pictures labelled A,B,C and D, and listen to a series of utterances (e.g.
it is raining, the man is wearing a suit) and indicate which picture each utterance applies to.

o Test-takers look at five small pictures, listen to four short utterances, and select the picture
being described in each utterance.

o Test-takers see a series of simple diagrams (e.g. lines, squares, rectangles, circles etc. arranged
in a variety of patterns), listen to statements describing these, and indicate which diagram
is being described.

Conversation tasks

o Test-takers listen to a statement followed by a response, and indicate A if the response was
appropriate, and B if it was not.

o Test-takers listen to a question followed by three possible responses, and indicate which was
the most appropriate.

o Test-takers listen to a statement followed by three possible continuations, and select the one
that would continue the conversation best.

o Test-takers listen to a short dialogue (usually persons A,B and A again), and then listen to a
short question about it, to which they choose one of three (or four) options (usually written
in a booklet).

Self-evident comprehension tasks

o Test-takers are given a series of statements and asked to indicate whether they are true or
false (e.g. the snow is white, Paris is in Spain).

o Test-takers listen to statements made about some sort of visual (or object), and indicate
whether they are true or false.

o Test-takers are given arithmetic calculations and indicate whether they are right or wrong
(e.g. three plus three is seven).

Adapted from Valette (1977) and Heaton (1990)
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Priloha B

Table 5.3. Tasks for going beyond local literal meanings

Understanding gist

o Test-takers listen to recordings from the radio, and indicate what type of programme they
are listening to (e.g. news, sports, weather, fashion etc.).

o Test-takers listen to a description of a person, place or thing they are all familiar with, and
write down its name, or what it is (perhaps in their native language).

General passage comprehension

o Test-takers listen to a monologue or dialogue, and then answer a number of multiple-choise
questions (either spoken or written questions).

o Test-takers listen to a monologue or dialogue, nad then answer a number of short-answer
comprehension questions on it.

o Test-takers listen to a short talk or lecture, read a number of statements and select which are
correct given the talk.

o Test-takers listen to a short talk or lecture and answer comprehension questions on it.

o Test-takers listen to a short talk or lecture, and then read a short summary of it in which
some words or phrases have been deleted and replaced with blanks, they fill in the blanks
with content appropriate to the talk.

Information transfer tasks

o Test-takers are given a map and a starting point, they follow directions on the map, and then
indicate the destination (the instructions can be extremely complex and as an example Hea-
ton (1990) recommends listening to a description of a robbery and then following the police
chase, periodically indicating where the robbers are).

o Test-takers listen to an announcement of some information (e.g. a timetable or result of a
competition) and fill in the information in a grid.

o Test-takers are given a goal (e.g. arrive in Paris before midnight, solve a problem), they listen
to an announcement or explanation, find the information necessary to complete their goal,
and then do the task.

o Test-takers listen to a person on the telephone and take a message according to the speaker s
instructions.

o Test-takers look at picture (e.g. a street scene, a room) and draw in objects or other details
according to instructions (draw a table and two chairs in front of the café, draw a vase of
flowers on top of the table), this can be expanded into a narrative (or dialogue).

o Test-takers see a series of pictures and listen to a talk or discussion and then classify the
pictures based on that (e.g. a set of children s drawings representing different developmental
stages, which need to be put in order based on a talk about child development).

Adapted from Valette (1977) and Heaton (1990)
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